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in the box top right on page 6. Interven
tions that support the programme are set 
out in the box bottom right on page 6.

Managing change
Changing the view of what was required 
of a modern, up-to-date personal devel
opment curriculum has been difficult 
because to implement it well requires an 
awareness of training issues, staff 
confidence and understanding of the 
different aspects being delivered in this 
area, and an understanding of the value 
of the subject. A realistic period to 
manage the whole change element of this 
area is two to three years, especially as 
work-related learning itself is a whole-
school issue. So those involved with the 
policy and practice should be fully involved 
in all developments, as should other 
members of the school staff, co-educators 
such as teaching assistants, SEN support 
staff, technicians, business ambassadors/
organisations coming into school, for 
example as outside speakers, Young 
Enterprise, Giant Impact, sixth-form 
colleges, governors, students and parents.

Accreditation of the outcomes of the 
programme is key to its success. Our 
students are undertaking Level 1 or 2 
entry exams through AQA as follows:

Year 9 has one discrete lesson at work-ll

related learning – a timetabled one-hour 
slot per fortnight

all Year 9 students were entered for the ll

preparation for employment exam in May 
2009; this cohort will also sit the AQA 
enterprise and employability exam level 1 
or 2 in May 2010, followed by AQA 
citizenship level 1 or 2 in May 2011

the present Year 10 will sit AQA ll

enterprise and employability exam level 1 
or 2 in May 2009 and AQA citizenship 
level 1 or 2 in May 2010.

Effective curriculum integration and 
appropriate progression for every student 
can have a positive effect on their devel-
opment of key skills, career management 
skills, employability, entrepreneurial skills 
and lifelong learning. A well-planned 
work-related curriculum can provide many 
benefits, including those set out in the box 
top middle of page 6.

Students can discover for themselves 
what the world of work is like. WRL, 
when linked to other Government 
strategies, can be an important factor that 
influences their career decisions and 
positive action-planning for the future.

Vision for improvement
Educating students in workreadiness and 
embedding it into the school culture 
seemed logical because they had already 

begun to make the connection between 
their aspirations, motivations and their 
preparation for their own future as 
effective citizens of the 21st century.  

WRL framework at key stage 4 – audit
Element of 
provision
Recognise, develop 
and apply their skills 
for enterprise and 
employability

Use experience of 
work, including 
work experience 
and part-time jobs 
to extend their 
understanding  
of work
Learn about the 
way the business 
enterprises operate, 
roles and rights and 
responsibilities in 
the workplace

Develop awareness 
of extent & diversity 
of local & national 
employment 
opportunities
Relate their abilities, 
attributes and 
achievements to 
career incentives 
and make  
informed choices

Undertake tasks 
and activities set in 
work contexts

Learn from contact 
with personnel 
from different 
employment sectors

Have experience of 
working practices 
and environments
Engage with ideas, 
challenges from the 
business world

Models and methods of delivery, 
suggested materials, partners

Rolling programme Years 7-11 from Giant Impact – ll

multimedia presentation.
Enterprise activity day – multimedia presentation and ll

kinaesthetic learning
Make your mark challengell

Use of ICT packages – ll Fast tomato (www.fasttomato.
com), and Streets ahead and Cascaid (both www.cascaid.
co.uk)

Connexions, Education Business Partnership (EBP), ll

critical thinking, Progress File
Working with EBP on the work experience programmell

Tutor-led debrief dayll

Vocational coursesll

Through PSHE, careers education and guidance (CEG), ll

citizenship and enterprise
Employer and college talksll

Preparation for employment qualificationll

Through citizenship and PSHEll

Use ICT programmes, ll Fast tomato enterprise CD Rom
Use of local newspapers – employment opportunitiesll

Local employersll

Parentsll

Connexions/Education Business Services (EBS)ll

Training providers for health and safetyll

Outside agenciesll

Links with EBPll

Science specialist links with industryll

Crag Rat Theatre Companyll

PSHE and citizenshipll

Optionsll

Post 16+ll

Years 6-7 transitionsll

Careers eventsll

Through PSHEll

Individual Connexions interviewsll

Progress Filesll

Work experiencell

Mock interviewsll

Extended work placements ll

Diplomas: health and social care ll

CEG curriculumll

PSHE curriculumll

Mock interviewsll

Careers talksll

Visitsll

Work experiencell

Vocational coursesll

Enterprise daysll

Enterprise activitiesll

Army daysll

KS4 science, geography, diplomas and so onll

Target 
groups
Y7–11

Y7–11

Y9–11
Y7–11

Y7–11 

Y10
Y10
Y10&11
Y7–11

Y11
Y9–Y11
Y7–11
Y7–11
Y9–11
Y9–11
Y7–11
Y7–11

Y7–11

Y10-11

Y10-11

Y7-11 
(explore 
job opp
ortunities)

Y10-11

Y10-11
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The pupils became engaged with their 
personal education journey as they 
developed their own understanding of the 
validity of this approach.

Governors, staff, pupils, local busi
nesses, parents and other educational ins
titutions were encouraged to come on 
board with a shared vision for improve
ment. At the outset, it was established 
that a coherent, strategic vision for the 
whole area would lead to enhanced 
chances for all students to achieve. The 
development of specific pathways and 
clear progression routes towards educa
tion and employment would be the most 
effective route to follow. Collaborative 

working with many partnerships was key 
to successful implementation of our vision.

As effective information, advice and 
guidance (IAG) provision is already a 
strong feature of the school, one of the 
first tasks was to bring this together 
cohesively. Effective use of data and earlier 
parental involvement in the consultation 
process has enabled our school to direct 
students on to appropriate courses with 
distinct progression routes.

Partnership working – the role 
of Giant Impact programme
The key to a good WRL programme is 
working in partnership with quality organ-

isations, being clear about which objec-
tives and outcomes need to be achieved 
and being prepared to co-produce the 
programmes with those partnerships.

Initially, through looking at websites 
that offer services towards the develop-
ment of this area of the curriculum, I met 
with prospective providers, viewed 
resources on a trial basis and sought rec-
ommendations from colleagues on who 
would deliver aspects of WRL effectively.

While most providers will offer an off-
the-peg, one-size-fits-all type of presenta
tion for large sums of my ever-dwindling 
budget, I contacted Giant Impact and 
entered into a professional dialogue. I 

Giant Impact programme
Elements 
Recognise, develop and apply their skills for enterprise and 
employability
1 Describe and demonstrate the main qualities and skills needed to enter 
and thrive in the working world
2 Evaluate the usefulness of a range of employability skills
3 Assess, undertake and manage risk, and make decisions in conditions 
of uncertainty
4 Collect relevant evidence and use it for making decisions
5 Show leadership, management, drive and self-reliance when working 
on tasks and in teams
6 Demonstrate innovative approaches to solving problems

Use their experience of work, including work experience and 
part-time jobs, to extend their understanding of work
1 Give an account (in any medium) of their work placement or part-time 
job identifying what they have learned about work
2 Apply some of the learning gained from work experience to their KS4 
courses and their career planning
3 Analyse what motivates people for work
4 Demonstrate an understanding of the main changes happening in the 
world of work
Learn about way business enterprises operate, working roles 
and conditions and rights and responsibilities in the workplace
1 Outline main types of business enterprises & the key roles within each
2 Give examples of employers’ and employees’ rights and responsibilities 
at work, particularly in relation to equality of opportunity, respect for 
diversity and health and safety
3 Demonstrate a basic knowledge and understanding of a range of 
economic concepts
4 Describe some ways that working conditions changed during the last 
century and give some reasons for the changes
Develop awareness of the extent and diversity of local and 
national employment opportunities
1 Explain the chief characteristics of employment, self-employment, 
unemployment and voluntary work
2 Recognise the concept of the labour market (local, national, European 
and global)
3 Describe the main trends in employment in their local area and relate 
these to their career plans

Outcomes
Use guided self-exploration to recognise and ll

respond appropriately to the main influences on 
their attitudes, values and behaviour in relation 
to learning and work

Review and reflect on how their experiences ll

have added to their knowledge, understanding
Explain why it is important to develop personal ll

values to combat stereotyping, tackle 
discrimination in learning and work to suggest 
ways of doing this

Select and use decision-making techniques ll

that are fit for purpose, including preparing and 
using action plans that incorporate contingencies

Use WRL and direct experience of work to ll

improve their chances
Review and reflect on how their experiences ll

have added to their knowledge, understanding 
and skills, and use this information when 
developing career plans

Explain why it is important to develop personal ll

values to combat stereotyping, tackle 
discrimination in learning and work and suggest 
ways of doing this

Take into account finance and other factors ll

when making decisions about their future

Describe employment trends and associated ll

learning opportunities at different levels
Compare different options and select suitable ll

ones using their own criteria and the outcomes 
of information, advice and guidance

Use self-assessments and career-related ll

questionnaires to help identify and set short- and 
medium-term goals, career and learning targets.

WRL no
1.4

1.1, 1.4

1.1

1.4, 1.5

2.2

2.1, 2.3

3.2, 3.4

3.3

4.1

4.1, 4.2, 

4.3
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required specific elements of the presenta
tions and insisted I would like to person
alise it to meet the needs of St Michael’s 
students, which would differ on a number 
of counts to many other schools. We 
would do this by looking at the local 
employment context within our catchment 
area and making presentation of data or 
event information relevant to the area in 
which the students live and operate.

It was evident that Giant Impact was an 
organisation with whom we could work.

We have worked with this business 
partner for more than four years and, 
within that time, together we have devel-
oped a progressive programme that spans 
the five year groups from Y7 to Y11.

Giant Impact is delivered through a 
collapsed timetable to a whole year group 
(could be Year 7, 8, 9, 10 or 11), a half-
day delivery with half of the cohort having 
a morning session and the other half 
doing it in the afternoon. Teaching staff 
who would have taught particular groups 

then supervise the students and help staff 
with the organisation.

The programme includes presentations 
and active experiences such as those set 
out in the box right. It is regularly modified 
according to pupil need, and to the 
present time. For example, the financial 
capability presentation used up-to-date 
information relating to the collapsing 
economy and the local employment situa
tions. In Year 8, the motivation presenta
tion aimed to raise pupils’ self-esteem and 
help them make links with future lifelong 
learning as a pathway to success.

Creating an integrated curriculum
As the statutory requirements for WRL can 
be identified in so many areas of the 
whole-school curriculum, and through 
enrichment and extra-curricular activities, it 
has meant WRL has become more than a 
subject, or more than a work experience: 
it is an approach to the curriculum that 
aims to improve student’s employability 

skills. Almost all learning can be related in 
some way, as education is the first stage 
of a lifetime of personal and career 
development. So the inter-relationship 
between WRL, careers development and 
the personal development curriculum is 
dependent on each others areas’ input 
and support. The box on page 7 outlines 
the framework of provision we have dev
eloped to involve different partners and 
methods of delivery. Such an approach 
could also provide opportunities for 

Giant Impact programme contd
Elements
Relate their own abilities, attributes and achievements to career 
intentions and make informed choices based on an understanding of the 
alternatives
1 Collect and use relevant information about opportunities available to them 
beyond Key Stage 4
2 Reflect on and record achievements, abilities, interests and skills and use them to 
make realistic choices for progression after KS4
3 Access and use an interview with a careers guidance specialist to progress plans
4 Complete application procedures for work placements, part-time jobs and post-
16 opportunities, including preparing a CV and adapting it for different applications
5 Present well at an interview
Undertake tasks and activities set in work contexts
1 Explain the relevance of a curriculum subject to the world of work
2 Demonstrate understanding of work-related language and vocabulary
3 Analyse how examples of learning within the curriculum can be applied to work 
contexts
Learn from contact with staff from different employment sectors
1 Describe working practices in different employment sectors
2 Understand the career motivations and pathways taken by people in different 
employment sectors
3 Understand importance of attitudes, qualifications and skills to employers
Have experience (direct or indirect) of working practices and 
environments
1 Describe (from experience gained through work placements, visits,  
simulations, videos and so on) the working practices of one type of business 
compared with another
2 Describe (from experience gained) the work environment in one type of business 
compared with another
3 Describe the main hazards associated with particular types of workplace
Engage with ideas, challenges and applications from the business world
1 Know and understand key enterprise concepts
2 Demonstrate the main enterprise skills, attitudes and qualities

Outcomes
Use review, reflection and action-ll

planning to make progress and 
support career development

Select and use decision-making ll

techniques that are fit for purpose, 
including preparing and using action 
plans that incorporate contingencies

Understand the qualifications ll

available post-16, and the similarities 
and differences between sixth form,  
FE and work-based training

Review and reflect on how their ll

experiences have added to their 
knowledge, understanding and skills 
and use this information when 
developing career plans

Describe employment trends and ll

associated learning opportunities at 
different levels

Identify, select and use a range of ll

careers information and distinguish 
between objectivity and bias

No specific outcomes – just ll

ongoing acquisition of knowledge 
and skills

WRL no
5.1, 5.2

5.1, 5.3

5.4, 5.5

5.1, 5.4

6.1, 6.2, 
6.3

7.2

8.2, 8.3

Examples of GI content focus
Year 7 – Learn to learnll

Year 8 – Motivation and financial ll

capability
Year 9 – Enterprise skillsll

Year 10 – Learning and earning – ll

preparation for work experience
Year 11 – ‘Study skills’ preparation for ll

GCSEs and post 16+ transition
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co-teaching of key skills and functional 
skills. This framework, along with the way 
we have staged students’ different aspects 
of needs and understanding, ensures their 
personalised learning is catered for via a 
holistic approach. The rolling programme 
of events that we co-produced with Giant 
Impact has played a major part in that.

WRL, when delivered in such a progres-
sive and relevant way, can influence their 
career choices and encourage positive 
action-planning for the future. Other ben-
efits of such an approach with partnership 
working is that it helps pupils to make the 
link with learning and earning, raises their 
self-esteem, self-confidence and maturity.

Value of partnership working
Partnership working offers students access 
to different types of learning styles for all 
aspects of careers and WRL, which can 
consolidate many aspects of the personal 
development curriculum.

One of the most useful developments 
from working with Giant Impact is the 
extended work around matching the 
work-related framework and the careers 
and guidance framework with work-
related activities – see the box across the 
bottom of pages 8–9. The elements are 
taken from the National curriculum work-
related requirement from 2004: guidance 
for implementing the statutory require

ment from 2004 (QCA, 2003 – see:  
www.qcda.gov.uk).

Through the Every Child Matters 
agenda, it became obvious that the 
curriculum provided many opportunities to 
emphasise and maximise students’ WRL.

Factors for success
Taking the route of delivery through 
collapsed days, and bringing together a 
number of frameworks and entitlements 
for the pupils requires a more rigorous 
approach towards the build-up of the 
department. Strengths that have enabled 
us to succeed are set out in the box 
below left.

The development of this holistic 
approach, underpinned by the WRL learn-
ing or workreadiness approach, is difficult 
to implement. It involves a lot of hard 
work, lateral thinking and determination – 
but the results make it all worthwhile.

Anne Jones, Personal Development 
Coordinator, St Michael’s RC School, 
Billingham, Stockton-on-Tees

For more details see: www.giant impact.
co.uk/case_study_st_michaels.html

Overcoming challenges – strengths of our approach
Being transparent about the aims, objectives and purpose of the programmell

Enlisting good support systems with senior management and like-minded colleaguesll

Developing great partnership working that leads to further networking opportunitiesll

Ensuring there is a united understanding of the dialogue of this area of the curriculumll

Nurturing the positive approach of the studentsll

Ensuring the external agencies are able to identify where they fit into the frameworkll

Developing enterprising risk-taking, both of students and staffll

Improving inter-departmental ways of workingll

Having good partnerships with parents/carers – at our school, many parents/carers have ll

used their skills to provide relevant experiences and skills acquisition for the pupils




